	Narrative Text Strategies 

	QAR
(Question-Answer-Response)
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QAR stands for Question-Answer-Relationship.  QAR is a comprehension strategy that engages students in becoming aware of where they have acquired information and helps them discriminate between information that is explicitly contained in a text (expository or narrative), inferences (information that was implied in the text), and information derived from the student’s prior knowledge.  

QUESTION:  To prepare for this process, the teacher selects a text (expository or narrative), then writes questions based on the selected text that are of three different types:  Type I (Right There) questions can be answered from information that is explicitly stated in the text.  Type II (Think & Search) questions require the student to generate inferences by combining information in the text with their own prior knowledge.  Type III (In My Head) questions require the student to make conclusions based entirely on their own experience and prior knowledge.  The questions themselves help students to monitor their comprehension of the text because they guide the student to become more deeply engaged in their reading.  The questions cannot be adequately answered if the student doesn’t comprehend the information she/he has read.  Before students read the text assigned, they read the questions with the teacher.  Students can seek clarification about what is expected.  The questions also provide a purpose for reading the text.  We know that when students know what to look for before they read, they comprehend more because the natural problem-solving part of the brain naturally seeks answers for the questions that have been posed.

ANSWER:  After students have read the text, the teacher introduces the QAR graphic (via handout or transparency), and explains that their task will be to determine which Type each of the questions is.  She explains a simple code students can use to indicate which Type. As students write answers to each question, they also indicate the type of question it is as well. 

RESPONSE:  After students have completed answering all of their questions, they respond to their work by discussing their answers as well as their QAR coding.  During this discussion, students assess their comprehension of the text by comparing their answers with those of other students.   It is likely that students will not all agree on their QAR coding, and the discussion that follows is an important way for students to clarify their understanding of each type of information.  The discussion portion of the activity is as important as the answering and coding of questions because it encourages elaborative and critical thinking.


	QAR


	DRTA

(Directed Reading Thinking Activity)
	DRTA promotes active comprehension through engagement via processes           of prediction, reading, and seeking proof to verify the accuracy of predictions. Text is addressed in installments, with the Predict-Read-Prove cycle being repeated for each installment. Teachers can intensify the depth of understanding with questions that stimulate both hypothesis formation (prediction) as well as proof.

The simple graphic organizer shown to the right is an easy format in which students can keep a record of each prediction and proof.

Reference:

Honig, B., Diamond, L., Gutlohn, L, and Mahler, J. (2000). Teaching Reading Sourcebook: Sourcebook for Kindergarten Through Eighth Grade (Core Literacy Training Series.) Novato, CA: Academic          Therapy Publications.
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	It Says, I Say
	The It Says, I Say strategy helps students connect new information with prior knowledge through the process of making inferences.  A simple graphic organizer like that in the example will provide students with a visual model of this abstract thought process. The process, which is repeated with each chunk of information, includes four steps:

1. The teacher asks a question, and the student seeks an answer in the text.
2. The student records the information from the text in the “It Says” column.

3. The student responds with his or her own thoughts to the information in the text and records it in the “I Say” column.

4. The student reviews the information in the “It Says column and the “I Say” column and creates an inference based on the comparison. The student records this information in the “And So” column.
The more a teacher can model this thought process, the more students will learn to use it effectively. 
Reference:

Beers, K. (2002). When Kids Can’t Read, What Teachers Can Do. Portsmouth, NH: Heineman.
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	Say Something
	The Say Something strategy uses a variety of simple stem starters (like those to the right), which function as brief mental “time-outs.” Students stop reading momentarily and briefly process what they understand using a stem starter phrase the teacher provides. Typically, responses are shared among pairs or trios of students, and the teacher varies the stem starters with each successive round of discussion. 
Reference:
Beers, K. (2002). When Kids Can’t Read, What Teachers Can Do. Portsmouth, NH: Heineman.
	Create your own stem starters for:
Making a Prediction (I think the next thing is . . .)

Asking a Question (Who/what/how/when/why is . . .)
Clarifying Something (What I think they meant is . . .)
Making a Comment (The best part for me was . . .)
Making a Connection (This part is like _______           because . . .)

	
	
	

	Think, Pair, Share
	The Think, Pair Share strategy comes from the literature and practices of cooperative learning. The purpose of the strategy is threefold: (a) to implement a brief “think-time” after a question has been posed so that all students are accountable for answering it and have the time to formulate their thoughts; (b) to provide all students with an opportunity and responsibility to answer the question simultaneously during the “Pair” step; and (c) to check for understanding by asking one random pair to share their answer with the rest of the class, at which time any discrepancies are discussed and clarified before proceeding. This simple sequence is repeated whenever a question is posed.

Reference:

Kagan, S. (1997). Cooperative Learning. San Juan Capistrano, CA: Kagan Cooperative Learning.
	

	
	
	

	Think Alouds
	The Think-Aloud strategy teaches students a process for dealing with confusing, difficult, contradictory, ambiguous, or unfamiliar content and vocabulary. The teacher models his or her problem-solving thought process by verbalizing it after a passage is read. 
Reference:

Bakersfield School District Website: http://www.bcsd.k12.ca.us/cipd/think_alouds.htm
	Verbalize any of these problem-solving thought processes:
Making a prediction about what will happen.

Describing a mental image you are forming to help you “picture” what is being described in the text.

Explicitly linking new information to your students’ previous learning or to your own prior knowledge.
Verbalizing moments of confusion (so students will realize this is a normal occurrence).

Verbalizing how to find a solution when no answer seems apparent, such as rereading or writing down a question that can be answered later.


	Vocabulary Strategies 

	Semantic Feature Analysis
	The purpose of the Semantic Feature Analysis strategy is to help students make sense of important terms and concept words by finding their commonalities and differences.  The process of comparison involves the students more deeply in the meanings of the words they are studying and provides them with a mental model to remember them.

Part of what is most interesting about this process is that there is an element of prediction involved.  Once the class has identified the concepts/terms/words they want to analyze, they then identify features that these items may have. (May require teacher guidance!)  This information is organized in a chart form, with the concepts/terms/words listed vertically down the left side of the grid, and the features listed across the top.

This grid then becomes the focus for discussion.  Students decide whether they think each concept demonstrates each of the features, or not, and mark these initial indications on the chart.  The great benefit lies in the fact that in order to make definitive decisions about whether their guesses are accurate or not, they have to do further study.  The act of making the guesses raises the questions that will guide their study.  And, as study progresses, students can check the accuracy of their answers.  They can also add other features to the grid, so that their comparison is continually more refined.  

When the grid is complete, students can learn a great deal from analyzing what they see.  They can look for commonalities among the list of terms by identifying the ways in which they are alike or dissimilar in each of the features.  They can compare their findings with those of others, and continue to refine their understanding through ongoing discussion.

Reference: http://www.justreadnow.com/strategies/analysis.htm
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	Concept of Definition Map
	Using Concept of Word Definition Maps (CD word maps) gives students a strategy for defining and clarifying the meanings of important words that are unfamiliar to them.  The purpose of this process is to link the word with the larger concept to which it belongs, providing the word/phrase with a context. Used along with a graphic organizer, it literally helps students create a mental model of what the word means.  In the process, it provides readers with the prior knowledge connections that will help them make sense of the word, understand how to use it, and recall it.  

This strategy is useful with students from grades 3 through 12, but can be adapted with scaffolding to help both younger students as well as LD, LEP, and ESOL students as well.  It can also be used in varying formats, including whole class instruction, small group work, or individual assignment.  It works best with nouns and is especially useful in helping students understand important new terms. 

The steps of the strategy are as follows:

1. Write the specific word in the center of the map.

2. Ask:  “What is it?” (category)  Then write several key words or phrases that answer this question in the box provided.

3. Ask:  “What is it like?” (properties)  Then write several key words and phrases that describe features of the word in the next box.

4. Ask:  “What are some examples?” (illustrations)  Record key words that illustrate or demonstrate it in the boxes at the bottom.

Reference:  http://curry.edschool.virginia.edu/go/readquest/strat/cdmap.html

	Concept of Definition Map


	KeyWord Method
	The Keyword Method helps students learn and recall unfamiliar words in a two-step process that involves finding a familiar-sounding “chunk” within the new word, then visualizing an association between the familiar-sounding chunk (the KeyWord) and the new word. There are four steps:
1. The teacher writes the unfamiliar word on the board, then explains its definition and pronounces it clearly several times.

For example: dromedary
2. As students listen to the pronunciation (and say it themselves), they seek a KeyWord within the new word will help them recall the definition of the new word. This KeyWord should be something the student can picture easily.

The student hears the KeyWord “dairy” in the word “dromedary.”

3. Students visualize the new word and the KeyWord interacting. 

The student visualizes a dairy cow filling the camel’s hump with water.
4. Students recall the new word and its definition, using their auditory senses to retrieve the KeyWord’s sound plus their visual senses to recall the mental image they formed.
Reference:

Honig, B., Diamond, L., Gutlohn, L, and Mahler, J. (2000). Teaching Reading Sourcebook: Sourcebook for Kindergarten Through Eighth Grade (Core Literacy Training Series.) Novato, CA: Academic          Therapy Publications.
	


	K.I.M.

(Key Idea-Information-Memory Clue)
	The K.I.M. strategy is a graphic organizer that helps students identify a personal, visual “memory clue” they can associate with a new vocabulary word and its definition. Using a simple graphic organizer such as the one in the example to the right, students begin by recording the vocabulary word in the K. column. In the I. column, students record the definition for the word. Ideally, the definition is in the students’ own words rather than verbatim from a dictionary, which stimulates a deeper level of processing. Finally, students draw their own visual “memory clues” to create a picture (mental image) of what the definition means to them. During this final step, students are linking the new definition to their prior knowledge and simultaneously creating a visual that will enhance memory and retrieval. 

Reference:

Steele, K. (n.d.). Four Vocabulary Strategies for High School Students. Chugiak High School Website: http:://litsite.alaska.edu/uaa/workbooks/readingvocabulary.htm.
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	Vocabulary Blocks
	Vocabulary Blocks engage students in much the same way that the K.I.M. strategy does, by activating prior knowledge, guiding students to process word meanings more deeply, and by adding a visual cue to aid memory and recall. In addition, students identify antonyms of each word, which help students clarify their understanding through contrast and comparison.

Teachers can use a graphic organizer like the one shown in the example to give students a framework for examining each new word and recording their responses systematically. 

Students can deepen their understanding further by exchanging their blocks with each other.

Reference:

Steele, K. (n.d.). Four Vocabulary Strategies for High School Students. Chugiak High School Website: http:://litsite.alaska.edu/uaa/workbooks/readingvocabulary.htm.
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	PAVE Procedure

(Prediction, Association, Verification, Evaluation)
	The PAVE Procedure helps students connect new vocabulary words to prior knowledge through a process of prediction, association, verification, and evaluation. The six steps of the process are briefly described in the graphic organizer to the right. After students see the word in context, they predict its definition and write a sentence using it in the way they think is accurate. Next, students look up the formal definition and record it, after which they revise their sentence to reflect what they have learned. Finally, students draw an image of the word that will help them recall it. 

Reference:

Honig, B., Diamond, L., Gutlohn, L, and Mahler, J. (2000). Teaching Reading Sourcebook: Sourcebook for Kindergarten Through Eighth Grade (Core Literacy Training Series.) Novato, CA: Academic          Therapy Publications.
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	Possible Sentences
	The Possible Sentences strategy activates prior knowledge and connects it to the vocabulary of a given content area  in a way that is highly engaging.

At the beginning of a lesson, the teacher generates a list of ten words related to the content of the lesson. Students write five sentences based on these words, using two words per sentence. (Since some of the words will be unfamiliar, students will have to imagine how the words might be used, which is part of the fun.) After the teacher has taught the lesson, students revisit their Possible Sentences and evaluate how accurately they used each of the ten words, marking them with a plus sign (+) if accurate, a minus sign (-) if inaccurate, or a question mark (?) is they cannot make a determination. Sentences with a minus sign are then corrected. Sentences with a question mark receive additional research to locate information that will result in an accurate sentence. The simple graphic organizer in the example to the right provides a possible format students can use for this task.

Reference:

Moore, D. W., & Moore, S. A. (1986). Possible Sentences. In E. K. Dishner, T. W. Bean, J. E. Readence, & D. W. Moore (Eds.). Reading in the Content Areas: Improving Classroom Instruction (2nd ed.). Dubuque, IA: Kendall/Hunt.
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Reference:





Connor, J.  School of Education, Indiana University, Bloomington, IN Web site:  http://www.indiana.edu/~l517/QAR.htm
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